
Bentham CP School 

Feedback Policy 

Feedback is an integral part of the teaching and learning cycle, and we aim to maximise the effectiveness of its use in 

practice. We are mindful of the research surrounding effective feedback and the workload implications of written 

marking, as well as research from cognitive science regarding the fragility of new learning.  

The Education Endowment Foundation research shows that effective feedback should:  

• Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal  

• Be specific, accurate and clear  

• Encourage and support further effort  

• Be given sparingly so that it is meaningful  

• Put the onus on children to correct their own mistakes, rather than providing correct answers for them  

• Alert the teacher to misconceptions, so that the teacher can address these in subsequent lessons.  

Notably, the Department for Education’s research into teacher workload has highlighted written marking as a key 

contributing factor to workload. As such we have investigated alternatives to written marking which can provide 

effective feedback in line with the EEF’s recommendations, and those of the DfE’s expert group which emphasises 

that marking should be: meaningful, manageable and motivating. We have also taken note of the advice provided by 

the NCETM (National Centre for Excellence in Teaching Mathematics) that the most important activity for teachers is 

the teaching itself, supported by the design and preparation of lessons.  

Key Principles of Effective Feedback 

To develop as independent learners, with an awareness of their own strengths, as well as being skilled and able to 

tackle areas for development, it is essential that: 

• Effective feedback is integral to ensuring the ‘Keep Up not Catch Up’ philosophy and that clear provision is 

made for opportunities to reflect and act upon improvement comments, thereby moving learning forwards.  

• The sole focus of feedback should be to further children’s learning and where appropriate, feedback is linked 

directly to learning objectives.  

• Evidence of feedback is incidental to the process; we do not provide additional evidence for external 

verification.  

• Feedback should empower children to take responsibility for improving their own work; it should not take 

away from this responsibility by adults doing the hard thinking work for the children.  

• Children should receive feedback either within the lesson itself or in the next appropriate lesson. The ‘next 

step’ is usually the next lesson.  

• Feedback is a part of the school’s wider assessment processes which aim to provide an appropriate level of 

challenge to pupils in lessons, allowing them to make good progress.  

• The children are made aware of learning objectives and of the criteria that their work will be assessed 

against, in age-related vocabulary.  

• The learning needs of individual children are understood and work is matched and marked appropriately.  

• Feedback is given sensitively and teachers are aware that self-esteem and confidence is a key factor in being 

a successful learner.  

• New learning is fragile and usually forgotten unless explicit steps are taken over time to revisit and refresh 

learning. Teachers should be wary of assuming that children have securely learnt material based on evidence 

drawn close to the point of teaching it.  

Within these principles, our aim is to make use of the good practice approaches outlined by the EEF toolkit to ensure 

that children are provided with timely and purposeful feedback that furthers their learning. In addition teachers are 



able to gather feedback and assessments that enable them to adjust their teaching both within and across a 

sequence of lessons.  

Learning Objectives and Shared Success Criteria 

Children should always be aware of learning objectives at some point during the lesson (not necessarily always at the 

beginning), so they are aware of and can reflect on their progress.  A model of success should be used to get the 

children to generate the key success criteria for a task. This will be verbal in F/Y1 moving towards use of written 

success criteria in Y2-Y6. This supports the children in making their learning as successful as possible, and gives them 

key areas to focus on when reflecting on what they have produced.  Success criteria does not need to take the form 

of a bullet pointed list or list of statement.  The format can be matched to the task. 

Feedback in Practice:  

Feedback needs to have the highest impact on learners using effective strategies. They can be categorised into:  

1. Immediate: The feedback is given within the lesson, during the learning.  

2. Summary: The feedback is given at the end of a session or unit, for example in a plenary.  There is a focus, but not 

exclusively, on the children giving feedback here, either to themselves or to each other.  

3. Review: The feedback is given as a result of a review after the lesson. This will usually be at the beginning of the 

next lesson but can be written feedback, with time allocated for children to act on this.  Written response from 

children will be using a Green Pen. 

Below is a list of effective feedback strategies that are used within our school.  Teachers are trusted to use a range of 

these strategies and to match the strategy to the needs of the class or individual pupil.  There is no ‘one size fits all’. 

 Strategies Evidence 

Immediate Progress sweep: Teacher aims to ‘check-in’ with every child. Research 
shows that 7 children can be seen in 7 minutes.  
 
Dot marking: Teacher draws a dot where they would like a child to revisit 
success criteria and improve  
 
Responsive teaching: Verbal feedback throughout. Learning is moved on 
earlier or groups revisit.  
 
Hot marking: Comments in books during the lesson  
 
Reminder, scaffold, example: Structure for effective verbal feedback e.g. 
Remind (LO), Scaffold (ask focussed questions, make suggestions), 
Example (provide an example of how to do it) 

Learning walks  
Lesson observations  
Books/ dots/ written 
feedback 

Summary Plenary: Group/ class evaluation against success criteria  
 
Yellow box marking: Child draws a yellow box around the section of 
work they would like to discuss with teacher  
 
Gallery critique: Children use post-its to give feedback to their peers as 
they walk around the classroom. Children decide which feedback to use 
to improve their work.  
 
Self-assessment: Children use success criteria to reflect on and improve 
their work  
 
Peer marking: The criteria for peer marking is kind, specific and helpful 

Learning walks  
Lesson observations  
Books – gallery 
critique, yellow box 
marking  
Intervention 
timetables/ 
observations 



Review Whole Class Feedback Sheets: Notes are made on strengths, common 
issues and teaching points. This informs planning/ next steps  
 
Pre-teaching: A small group or individual access some learning prior to 
the lesson to ensure they can access new concepts.  
 
Same day interventions: A small group or individual have an additional 
session after the lesson where they need additional support to achieve 
the learning objective.  
 
Whole class or group editing sessions: Focus on editing and improving 
work. Teachers model this using the Clevertouch board to share good 
examples and identify common misconceptions  
 
Green box marking: Teacher draws a green box around the section they 
would like the child to review  
 
Flap marking: Children redraft a section of work on a flap of paper, over 
the original draft  
 
Written feedback: this could be either specific positive feedback or 
development feedback (see below) 

Whole Class Feedback 
Sheets 
Annotated planning  
Planning and feedback 
files  
Books – green box 
marking 
 

 

Verbal feedback  

This is a discussion about the learning with the child. It is the most valuable form of feedback for all children 

(regardless of age or ability) as it is immediate, focused, personal and usually stimulates a deeper level of 

understanding than written comments. It also allows for direct interaction between the child and the teacher or 

teaching assistant and, where appropriate, between peers.  

It may take place during focused group work and be either spontaneous or planned for.  

It is not essential to record when verbal feedback is given, but for KS2 children an effective method is to ask the 

children to write at the end of the piece of work the feedback that helped them access / improve their work. 

Pupil self and peer assessment  

Pupil’s awareness of their own strengths and development needs are improved through the use of self and peer 

assessment. However, this needs to be purposeful and specific to the task in question, therefore we avoid gimmicks 

(e.g. smiley faces) as it doesn’t tell us or the children anything regarding how they have understood the task.  

F/Y1 focus on verbal assessment, with Y2-6 using a combination of verbal and written self and peer assessment. In 

some instances it is appropriate for children to write a reflection on their own and / or peer’s learning before it is 

marked by the teacher, which provides a valuable insight into a child’s understanding (and perception of how they 

have achieved) of a given task.  

Time will be spent ensuring children understand what self and peer evaluation should look like to ensure it is positive 

and meaningful. 

Written Feedback  

Feedback given when marking will include the following only if meaningful, manageable and motivational:  

a. Specific positive feedback  

Motivational comments/references recognising how a child has achieved against the given success criteria/learning 

objective.  



If a child produces an outstanding piece of work they will be asked to share their work with the Headteacher and a 

Headteacher’s Award will be presented, which will hopefully motivate them and others to continue this level of work 

going forward.  

b. Development feedback  

Written developmental feedback may be provided by the teacher, the child or a peer (or a combination of these) 

based against the success criteria/learning objectives for a task. It will highlight what either needs to be 

corrected/amended/practised some more (may result in an ongoing target for this child), improved on (next steps), 

or applied in greater depth/context (challenge). We aim to ensure feedback is as clear to children as possible, and 

therefore use “NOW” to indicate the developmental part of the feedback.  

Some example of written feedback (from end of Year 1 through to Year 6), may look like this:  

“Fantastic use of 1st success criteria, NOW go back and check full stops and capital letters are in the right place.” 

“Amazing use of adverbs, NOW rewrite paragraph 2 focusing on using persuasive language (success criteria 2) and 

your presentation.”  

“Great effort this session, NOW complete Q12-15 using the steps to success to help you.”  

Time then needs to be given to the child to respond to the feedback – either through a specific lesson (e.g. redrafting 

a paragraph of their story), focused adult support for a specific child/group, or a follow up lesson addressing the 

specified development for the class. 

Feedback in English  

Writing lessons fall into two distinct categories. In sentence stacking lessons the teacher is expected to look through 

work after each lesson and indicate a small number of spelling or punctuation errors to be corrected as appropriate. 

After independent writing lessons the teacher will use the key E₁, E₂ and E₃ to indicate areas for editing and 

correction either on a post it note or at the end of their work. The teacher will lead an editing session modelling how 

to edit independently.  

E₁ The children revise their work with a particular focus on spelling, punctuation and grammar. The children are told 

how many mistakes they must find but the location of the mistakes are not indicated to preserve the independence 

of the writing.  

E₂ children re-write one or two sentences as indicated by the teacher using * 

E₃ children add more to their writing using a flap as indicated by the teacher using ^ 

At the end of the independent writing sequence the teacher will mark the edited piece of work looking at both the 

technical accuracy of the writing; spelling errors, punctuation omissions, and other transcription mistakes as well as 

the sophistication of the writing; the actual content. Where individual children have done particularly well or 

struggled, the teacher will make a note and use these in the lesson as a teaching point. 

This increased focus on editing will mean that children will be able to focus on quality over quantity. There will be 

fewer separate pieces of work in books, but the skills will be developed and progress will be clear. 

Specific spelling feedback.  

When giving children feedback on spelling mistakes, the adult ticks the correct letters and crosses the incorrect 

letters in the word.  

Feedback in Maths  

Immediate marking and verbal feedback, as detailed above, is most common in maths lessons so that 

misconceptions can be dealt with and, where necessary, learning can be extended in a timely manner. Sometimes, 

answers will be available for children to access and self-assess against their own learning at some point during the 

lesson. That way, if a child has misunderstood something, they can reflect on where they have made a mistake. 



Another benefit is that with instant feedback available, after solving their first few calculations or problems correctly, 

they may be able to move onto a higher level challenge, at the discretion of the class teacher or teaching assistant. 

Checking and correcting involves thinking deeply about the learning. When you think deeply about something, it is 

much more likely to be stored in your long term memory, available to be recalled at will.  So as an alternative to 

providing the answers, teachers should sometimes use the Clevertouch Board to model ways of checking and then 

expect children to do the same, in effect ‘proof reading’ maths. So for example, children might repeat a calculation 

in a green pen and check they’ve got the same answer. For addition calculations involving more than two numbers, 

adding the numbers in a different order is an even better way of checking. Teachers should model how children can 

use the inverse operation to go and check they get back to where they started. 

PLEASE NOTE: TEACHERS MAY NOT WRITE INDIVIDUAL DEVELOPMENTAL COMMENTS IF THEIR INTENTION IS TO 

ADDRESS THIS WITHIN THE NEXT LESSON FOR EITHER A GROUP OF CHILDREN OR THE WHOLE CLASS. HOWEVER, 

THIS SHOULD BE CLEAR ON REVIEW OF BOOKS ALONGSIDE PLANNING AND NEXT STEP ANNOTATIONS. 

 

Feedback in Foundation subjects 

Many of the principles from the English and Maths marking feedback are relevant to foundation subjects. The same 

marking and feedback practices and symbols will occur across the subjects when appropriate. Lengthy feedback may 

not feature often in foundation subjects, as planning is used to note next steps which are then either dealt with 

through regular retrieval practise at the beginning of subsequent lessons or within the teaching of the next lesson 

itself.  

 

Feedback in EYFS 

In the Early Years Foundation Stage (EYFS), comments on learning will be related to the foundation stage 

assessment, to aid the teacher’s ongoing planning of children’s next steps and completion of the Early years profile. 

Feedback to children in EYFS is verbal. There should be as many opportunities as possible for oral feedback as this 

has the greatest impact on children’s future learning at Foundation Stage. Adults will talk about how children can 

improve and extend their learning as part of this dialogue. Children's achievements will be recorded online through 

Tapestry. The children’s tapestry account is shared with parents who can comment and upload learning at home, 

this gives time to respond and reflect on their learning.  

This is a whole school policy. It is a working document to be reviewed annually enabling all staff the opportunity to 

evaluate the implementation and effectiveness of the policy.  

Reviewed: September 2022. 

 

 

 

 

 

 

 

 

 



Appendix 1 

Maths Book Feedback Symbols and Presentation 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Maths Book Feedback Symbols 

 

 

 

 

 

 

 

 

 

 

 

 

 

Symbol What this means 

✓ Correct 

? Check your work 

 
round a number 

 

Back to front number 

 
Green highlighted LO 

 

Well done 
You have fully understood what you 

were learning. 

 
Amber highlighted LO 

Nearly there 
You are beginning to understand what 

you were learning. 

•  
(During lesson) 

Have another look at this! 

NOW 
Try to do this to develop your 

learning. 



English Marking Symbols and Presentation 

Symbol What this means 
✓ This is correct 

_______ 
 

Incorrect Spelling 

 
✓✓ 

Impressive vocabulary 

 
// 

 

New Paragraph 

/ Finger space 

 
^ 
 

Sound/Letter/Word Missing 

 
O 

 

Punctuation Missing 

? 
Check your work 

Does it make sense? 

Green highlighted LO 

Well done 
You have fully understood 
what you were learning. 

Amber highlighted LO 

Nearly there 
You are beginning to 

understand what you were 
learning. 

 

 
 

Verbal feedback given during 

lesson. Tick when completed.  

√√√ These letters are correct 

X These letters are not correct 

E₁ 

Find spelling, punctuation 

and grammar errors in your 
writing.  

E₂ * * *Re-write the sentence * 

 

 

 

 

 

 



 

      Monday 5th September 2022 

      L.O. I can present my work neatly. 

 

      The full date must sit at the top of the page on the top line,  

      whilst the learning objective must sit below it. 

  

      The date and the L.O. must be underlined neatly with a ruler. 

  

      Writing must sit on the line and start at the margin. 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Everything Else and Science Books Feedback Symbols and Presentation 

Symbol What this means 
✓ This is correct 

_______ 
 

Incorrect Spelling 

 
✓✓ 

Impressive vocabulary 

 
// 

 

New Paragraph 

/ Finger space 

 
^ 
 

Sound/Letter/Word Missing 

 
O 

 

Punctuation Missing 

? 
Check your work 

Does it make sense? 

Green highlighted LO 

Well done 
You have fully understood 
what you were learning. 

Amber highlighted LO 

Nearly there 
You are beginning to 

understand what you were 
learning. 

 

 
 

Verbal feedback given during 

lesson. Tick when completed.  

 

 

 

 

 

 

 

 

 

 

 



      Monday 5th September 2022 

      L.O. I can present my work neatly. 

 

      The full date must sit at the top of the page on the top line,  

      whilst the learning objective must sit below it. 

  

      The date and the L.O. must be underlined neatly with a ruler. 

  

      Writing must sit on the line and start at the margin. 

       

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Whole Class Feedback Sheet Date:   Lesson: 

Work to Praise and Share Need Further Support 
 
 
 
 
 
 
 
 

 

 

Presentation   Basic Skills Errors 
 
 
 
 
 
 
 
 
 
 
 

 

Misconceptions and Next Lesson Notes 
 

 
 

 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

 

 



 

Example Whole Class Feedback Sheet 

 

 

http://primarypercival.weebly.com/uploads/3/7/6/1/37611055/screenshot-2017-09-28-12-28-52_orig.png

